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ARSTRACT

Apdrea R. Liddle
A Comparison of Burnoul Levels
Between Special Educatoers and Regular Lkducators
1937
Dr. John Klandarman
School Paychology

The purpose of this study was to determine if teachers
who work with mentally and physically handicapped children
in special education schools have z higher incidence of
burnout than teachers who work in regular education schools.

Twenty regular educators from a public scheol, k-12,
and twenty special educators from two privats special
education schools, k-12, participated in the study. The
aspecial aducators taught children with moderate levels of
mental retardation and multiple handicapsa. Lach participant
complaeted the Maslach Burnout Inventcery, Educator's Burvey.

Three two-tailed t-tests were compulted to compare the
means of the three subscaleg of the burnout survev:
Emotional Exhaustion, Deperzopalization, and Personal
Avcomplishment. The data did not indicate any siganificant
differences of higher levels of burnout among spacial
aducators as opposed to regular sducators on all three
subscales, The depersonalization subscale did show
significantly higher scores of burnout among regular

educators, which was in direct contrast to the hypothesis.



MINI AQSTRACT

Andraa R, Liddle
A Compariscn of Burnout Lavels
Batween Special Educators and Regular Educators
1597
Dr. John Klanderman
School Peychology
This study was designed to determine if teschars whao
woTk with physically and mentally handicapped children weuld
Lhave a higher incidence of burnout than teachera who wark
with normal echildren. Repults did not indicate any

significant differencas of highar levels of burnout AT

special educators as opposed to raegular educalors.
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CHAPTER X

THE PROBLEM

NEED

A major problem teoday in the area of special education
is the high attrition rate of teachers. Every year
thousands of special educators leawve their careers (Dedrick
& Raschke, 1990). Data indicates that the nesed for special
education teachers is increasing with an increasing amount
cf children being born to teenage mothers, to abusive and
neglectful parents, to parents addicted te drugs, and in low
socio-econemic areas (Brownell & Smith, 1992).

The high attrition rate is often attributed to a
phencmencn referred to as "burnout". Burnout occcurs when
professionals lose their sense of empathy for the
individuals they work with on a day to day basis. Special
educators will continue to leave the profession and scheools
will face & major crisis if burnout is not pinpointed and
addressed. Teachers whe are burned out and ceontinue to
teach in the system, have wvery short attention spans, use
harsh punishment too often, and have a very pessimistic
outlook towards life. Therefore, burned-out teachers have o
negative effect on their students as well. [Dedrick &

Raschke, 1990).



In order to combat high attrition rates and promote
positive psychological health of =special educators and their
studaents, measures neaed to be taken to detect burnout. Once
burnout is detected, school systems can implement coping

techniques to owvercoms burnout.

PURPOSE

The purpose of this study is to examine if teachers who
work in special education schools have a higher incidence of
hurnout than teachers who work in regular education schools.
The focus of the literature review is to explore and compare
the causes of burnout of both special education and regular
education teachers. The Maslach Burnout Invantory, Second
Edition for Teachers is the instrument administared to
measure the presence of burnout among teachers. If this
study does determine a higher incidence of burnout among
special education teachers, it is intended to contribute to
studies which may someday initiate special education school
systens to moniter the levels of burnout in their schools
and inplement some fype of workshop on coping and overcoming

burnout.



HYPOTEESIS

Teachers who work with mentaliy and physically
handicappaed childran have g higher incidence of burnout than
teachers who work with normal ¢hildren. azs measured by the

Maslach Burnout Inventory, Educator's Survey.
TIEORY

The phenomenonp "burnout" is not based on psycholeogical
theory, but originated through research on disturbing mental
and physical symptoms of people in the helping professions,
The symptoms were clustered together to form the diagnosis
of burnout. Four individuals have researched burnout in
depth &nd have come up with wvery similar definitions.
Christina Maslach {(Univeresity of Californiza) defines burnout
as, "a lo3s of concern Ior the people with whom one is
working with, which includes smotional fatigue and a lack of
poeitive feelings, sympathy, or respect for clients"
(Cedolineg, 1982, p.21). Herhart Freudenbergsr {Covenant
House in New York City) defines burnout as, "those who
become worn out by trying to accomplish the impossible”
(Cedoline, 1982, p,19). Martha Matiingly {Universiiy of
Pittaburgh) dascribes burnout as, tan inhersnt stress-
producing conflict between professional requirements of
giving and the reslity that ha ar she can never give engugh"

(Cadoline, 1982, p.21). Finally, Laroy Bpaniol and Jennifer



Caputo (Human Services Association, Massachusatis), describe
burnoyl as, "an insbility to cope adeguately with the
gtrassas of work or personal life" (Cedoline, 1982, p.21).
All four researchers have found that burnout negatively
effacts both the professional and the recipisnt cf his/her
services,

There are three main components of burnout. Each
component hag a rmpmber ol debllitating physiczl and mental
aymptoms .  The [irst component is physical exhzustion.
Symptoms include lack of energy, headaches, backaches,
overcating, and insomnia. The serond componsni iz emotional
exhaustion. Symptoms include feeling depressed, trapped,
halpless, nervous, and non-stop crying. The third component
iz mental axhaustion. Symploms include a pessimistic
cutlook, a 1o33 of interaest in hobbies, end feelings of
failure (Aronon, NDitsa, & Pinas, 1981),

Llthough burnout is not based an any psychological
theory, one can apply Rollo May's Existential theory on
sociaety and morality to the pheanomenon of burnout. The
theory discusses factors in society that induce emptinass
apd apathy in humen beings, which are the same factors that
contribute to hurnout. May deacribhas a number of values
that no longer exist in today's aoncielty which cause negalive
experiences for many individuals. If a person is faced with
a problem, il ig nol appropriste ag it was in the past to
use both logic and feellng to solve the prablem. Today, one

is supposed to handle pbstacles in a calm and rational



manner (Ryckman, 1983)., May's wview on how today's society
dictates how individuals should appr¢ach problems supports
Herbert Freudenberger's view on burnout. Fraundenbarger
states that professionals in human services have to help
thiose in need while appearing calm and rational in VeIy
enrptiovnal situations (Cedoline, 1982). A few cxamples of
these profassions dre: hospice care workers, socisl workers,
and teachers of the handicappead.

May continues to say that peopls today have very laow
self-concepts and feel a= if they have no control over their
destinatione in the work world {Ryckman, 1992). Martha
Matilingly discusses the need for individuzls to feel that
they can accomplish tasks at work and to feel good at what
they dao. I they do not feel thiz way, theay are abt a high
risk for burnout. Unfortunately, one can not be successiul
every day if one's success depends on z child's success for
the day, especially when children need more help than the
teacher can give (Cedoline, 198Z). Poor supoort from
administrators and large amounts of work that are not
manageable in the workplace have been found to be major
Factors in barnoult as well {(Alan & Robert, 1993). The
professional will lose a sense of control and self-esteem in
these types of environments.

A bhreakdown in aociety's morality, May states, will
lead to feelings aof, "emptiness and lLonelinaeas" ([(Ryckman,
1993, p.43¥). Apathy will also occur when poople feel like

they camnot take conlroel of Lhejr life, chapnge Lhings, or



help others. If feelings of apathy continue, an individual
will become stagnant in his/her psycheolegical health or
develop "authoritarian" ways (Ryckman, 1993, p-437). May's
lonely and apathetic state parallels with onz who is burned-
out. People who are burned-out feel, "helpless, hopeless,
drained, and are negative to others" (Aronson, Ditsa, &
Pines, 1981, p.15). A teacher whe is burned-out will
experience apathy as well as everyone the tezchar interacts
with. The teacher will also begin to use harsh punishment,
have a short attention span, and focus a grezt deal more on
oneself and ignore others (Dedrick & Raschke, 1990). May's
focus on the role of the environment on feelings of low
self-esteem and helplessness illustrate how burnout is a
phenomenon dus to environmental stresses in contrast to

internal conflicts,

DEFINITIONS

Apathy- One who does net experience emotioxn.
Attrition-An organization with a high number of employees
leaving their pesitions.

Dahumanization-A professiconal loocks at their recipients in

an objective manner, lacking emoticn (Cedoline,
1982).

Depersonalization-(Dp)-A lack of feeling or caring in one's

interactions with his/ber clients.

Detachment~-A professicnal becomes too involved in the




recipient’s life and the professional increases
the amount of distance between the ftwo.

Emotional Exhaustion-{EE)-One who feels emotionally drained

from his/her work.

Intellectualization-A teacher refers to students as objects

rather than describing them as people.
MBI~ Maglach Burnout Inventory, Educator's Survey

Personal Accomplishment-(PA)-How one feels about one's

accomplishments in work.

Psychological Withdrawal-A teacher decreases the amount of

time spent with students and increases {ime spent
on paperwork, breaks, and scocializing (Cedoline,
1932).

Special educators-Special educators in this study are

teachers who work with children wiith moderate
levels of mental retardatien and multiple

handicaps.

ASSUMPTIONS

1. The Maslach Burnout Inventeory is a wvalid measure of
"burnout".

2. Teachers who participate in the study have not had
previous axposure te the Maslach Burnout Inventory.

2. All teachers will £ill out the Inventory truthfully.



LIMITATIONS

1. Teachers in schools who participate in the study will
have the option to complete the Inventory or decline to
do so. The sample sizme may be effected.

2. Two special education schools, one public grammar
gchool, and one high school will be administered the
Inventory. These schools are located in rural areas of
gouthern New Jersey. This sample may not be
representative of the overall population.

3. There is a2 higher number of female teachers than male
teachers in the special education schools and the public
schools.

4. Each participant will complete the Inventory in his/her
awn free time. Therefore, the Inventory wili not be
filled out in & controlled environment.

5. The previous work experience of each teacher will be

different.

OVERVIEW

The following chapter contains a reviaew of the
litarature on special educators znd burnout. Issues on the
presence of burnout and contributing factors in the special
education field are stated. In addition, attrition rates
are looked at as evidence of burnout. The review ends with

four specific studies comparing teacher's of the handicapped



and regular education teacher's buraout levels.

The design of the study is presented in Chapter III,
which containg information on the sample gréoup, tha measure
used to assess burnout, the design, and how the data will be

analyzed,



CHAPTER IX

REVIEW OF LITERATURE

Becky has been a special education teacher for the past
ten years. She has worked in a resource room with studants
who have had a number of different handigaps. 1In addition
to having handicaps, most of these students come from
abusive and neglectful environments at home. Through the
vears, Becky has noticed that she has had her share of good
days and bad. In the past few years however, Backy has
noticed almost all of her days ¢ould bhe described as bad.
She almost always has a disagreement with co-workers, she
does not feel as sensitive towards mecting the many
individual needs of her students, and conferesnces with
parents leave her feeling quite frustrated. In addition,
she feels completely exhausted after the day is over, and
has used up all of her sick days due to a back pain problem
which will not go away. Becky is what many would label your
&-typical "burned out teacher" (Dedrick & Raschke, 1990).

Although the phencmena of "burnout" is a fairly new
one, there has been guite an extensive amount of research
done on the topic. Many studies have used the Maslach
Burnout Inventory Lo measure burnout. The Inventory

measuras amotional exhaustion, depersonalization, and

10



personal accomplishment, which are three factors in burnout.
The field of special education has been a major area of
focus in relation fo burnout. The many negative factors
that special educators have been describing for years has
now been termed, "burncut." The majority of research in
this area focuses on proving that burnout doses indeed exist
among special educators to the degree that action needs to
be taken to overcome and prevent future incidences of
purnout. Some studies also focus on the high attrition rate
of special educators and it's relevance to the presence of
burnout. There have only been four studies which actually
compare the level of burnout amongst special education

teachers and regular education teachers.

BURNOUT AND SPECIAL EDUCATORS

A number of studies and articles have been docunented
on the presence of burnout among speci&l education teachers
and the factors that may contribute to the presence of
burnout. A wery recenkt article on the topic of burnout
states that many individuals who go into special aducation
do not have a realistic outlook of what they will encounter.
The students tend to be very peedy due to s number of
social, emotional, or learning problams. In addition, many
of these children hawve additional problems such as, drug
abuse, pregnancy, or are dependent on welfare (Luckner,

1996). The teacher gives so much teo the students that the

11



teacher ferls exhaillgted and has no energy tao focus on
oncself when the day is over., 1In the area of taachars of
the wisually impaired, 103 teachers warae sent questionnaires
on their feelings of being a special educator. Many stated
thalt they wara lacking training, since many of the children
had multiplae disabilities other than wvisuel impairments.
Tewachara fealt as though they received little support from
reqular education teachers and 79% falt isolated in their
workplace. One-fourth of the teachers also said that they
would not become special education teachers ;1§ Lhay ware to
go to school all over again {Seitz, 1994), Tha Maslach
Burnout Inventory was used in a stuwdy and was sent 0 a
group of special educators twice a year for fiva years in
crder to menitor the davalopmant of burnout over time.
Emotional axhavstion (a key factor in burnout) was the only
factor found to be sigpnificant over the Tiva year period.
The mean for the first year was 14.54 and went up to 18.98
by the Tifth year of teaching. Teachers who had taught
children with bhehavioral disorders (BD) had Che higheast
levels of emotional exhaustion (EE). Tha study did show an
increase over the years in {EE), which could be considered
partial burnout (Frank & Mckenzie, 1833), Onpe ziudy sant a
survey out to both special education directors and special
aducation teachars. The survey asked directors snd tezchars
to list Ffactora relating to poor job satisfection, Factors
listed were: too much paperwork, student learning very slow,

feelings of isolalion, and little administrative support.

12



dpecial education teachers felt as Lheugh recular education
teachers gawve them little support as wall (Sires & Tonrnsen,

1993),

CONTRIBUTING FACTORE

The National Dissemination Forum of Special Educatian
Teacher Salisfaction, Ketention, and Attrition designed a
raport Trom ragearch which discusees the factors which
contribute to burnout and atirition. The raparh discusses
five main areas of dissatisfaction among special aducatars.
Tha aspecial educalor has a variety of roles. The teachers
muat act a8 an advisor on mainsireaming, a counselor to
parents, and davelop Individualized Fducation Plens (IEP'S).
The roles of the special educater are nol 2lwsys Clearly
defined, which causes the teacher conflict. Taachars in
special education also experience role overload guite often,
due to large class sSizes and increasead amounts of paperwork.
Many times, the teacher's auvtonomy is weakened since he/she
is Aot allowad o use methods he/she would like and feel
would henéfit tha c¢hild more than the ones that are
prosently in the curriculum. Last, issuss of the schoaol
culture, such as regular educatior teachers ot cooperating
with suggestions or ideas made by special educators
contribute to burnmout and attrition (Billingsaley, Geraten,
zillman, & Morvant, 19%3).

The next siudy used the MBI as a measurement to assess

13



the pregence of burnout in relation to the caztegory of
children with which one works. 8Special educ=tore who worked
with behavier disorders had the highest lavels of emotionail
exhauslion snd deperscnalizaticn, '"he age of teachers has
bean seen to play a role in hurnout, ©Older teachers scorad
ithe lowest on hurnout scales, and it was hypcthesized that
these teachars were more mature in psychosocial situations
{Panke & Necco, 1990). Therefore, the category of the
¢hildren and the age of a teacher have been chowm to
cantribute to burnout. The pressnce of burnout among
teachers, therapists, special education teachers, and nurses
wds measured through a guestionnaire which contained sope
items from the MEI. Seven factors of burnout were fell by
these professionals. The factors were: stress, exhsustion,
pressure, discontent with their guality of work, negative
emotions, deperacnalization, and deprassion (Slrassmeier,
1992). Those in special aducation working with tha
profoundly retarded had the highest levels of physical
strasa. The teachers also stated that they did not feel
"competent® in their area of work in this study
(Strassmeier, 1992).

Two studies found that administrative support was a
major factor in tha presence of burmout. In the first
2ludy, two schools for the mantally retarded were examined.
One school haed very high levels of burnout and the other had
very low levels of hurnout. In both schools, the principals

were followed two days for three weeks straight. In the

14



sthool with low levels of burnout, the principal spent more
time supporting staff members, interacted more with
supervisors and clerical staff, kept staff updated, and
gpent more time in her office than did the principal in the
school with high levels of burnout (Cherniss, 1988). In the
second study, special education teachers felt as though
their main c¢auses of stress during the day were g result of
differences between themselves and their administrators.
Three groups of teachers were administered the Teacher
Stresz Inventory. The Teacher Stress Inventory measures six
subscales of stressors in strength and frequency of their
occurrence. Two-thirds of each group stated that poor
supervisory support was a main cause in teacher stress.
Ratios for personal and professional stressors, as a result
of po¢r administrative support, were significant in both
strength and frequency. F Ratios for the three groups in
freguency were 14,55, 11.01, and 30.538. F Ratios for the
three groups in frequency were 12.90, 18.17.. 20.14 (Fimian,

1986) .

FACTORS & CONSEQUENCES OF STRESS

The literature from the past on burnout among special
educators focused on basically the same issues as the more
racent articles have, such as the presence of burnout. the
symptoms one experiences with burnout, and the factors that

cause burnout. White and Phair have done research and have

15



written an article on eleven feelings a person will feel
whan working with bhandicapped childran., Teachers have felt
denial at first when they have overlookaed many of the
child's handicapa. Then, they state they have felt sad
because they couldn't halp the child make fast prograsa.
Nex{, they have felt anger towards {he edministration for
taking on suck difficult children. fuilt occurs because it
seems tha child cannot reach his/her goals. HNext, they have
pecaome afraid of the handicap and that the child might hoart
someone. A5 a result, they beacome gpverprotective since they
were unsure of the child's capabilities. They become
defansive, since so many others hava given tham advice on
the spacial c¢hild., Teachers have becoma jeaalous of others
working and suggesting new ideas on how to work with tha
child. At this time the teacher haz become frustrated and
haa attended many special meetings. Finally, the teacher is
exhaustad and has had feelings of hopelessnass, that they
have not made a diffarancea. All of these factors will occur
if pot attacked by positive thinking and one will become
burned out [(White & Phair, 1986). A Teacher Btress

Inventory was used in an experiment to measure tha fraguency
and intensity of stress that occurs among teachers of non-
learning disabled handicapped students, such as the menially
retarded, emotionally disturbed, and learning disabled
gtudents. Teachers of learning disabled students
axparienced greater levels of stress in areas such as;: not

faaling adequately trained for their job, pocr

la



sdministrative help, lack of time Lo prepare, and the
gifficulty with management of time. Non-learpning disabled
handicapped teachers czperienced greater lavels of stress in
dareas such as: number of days off dusa to stress, the amount
of counseling dua to stress, oversizad classes, and oo
recognilion for their work, Final results show that both
groups of teachers experience moderata levels of stress
simply due {0 different factors (Fimilan, Piarson, & McHardy,
1986} .

According to Crane and Iwanicki, Tublic law 94-142 has
craated a great deal of role confiict and role ambiquity for
tha spacial educators with an increased amount of
responsibility (1986). Role conflict and rols ambiguity
lead to poor jeob satisfaction. Therefore, = rola
questionnaire and the MBI was sant to 443 special sducation
Leachers in tha Conpecticut areca. Role conflict accountad
for mosi of the variance in burnout scales of emotiopal
exiiaustion, and in depersonalization (Crane & Iwanicki,
1886). Additional Tactors that have contributed tao stress
in special educators wara found after a Stresa Scale, Stress
Frofila for Teachers, A Health Btatus Questiconaire, and an
Exercise Quastionnaire were administarad to sixty special
education teachers in three school districts in a BULVEY .
Seventy-Tive percent of the teachers were under modarate
amounts of satress due to their work. Ten percent were under
high amounts and ten parcent were under low amaunts of

straess. The three main factors contributing to stress ware

17



poor parent support, lack of preparation tima, and student
behavior [Bredfield & Fonas, 1985)., Hradfield and Fones did
2 similar sfudy to their first one, in which they handed woui
a Stress Duestionnaire, Health and Exerciza Duesticnnaire,
and a4 Social Readjustment Scele. The group thal scored in
the top 20% for the highest levels of stress took an average
Gof b sick days end 42% said that they would iike to change
their careax. In comparison, the group who scored in the
lowest 20% for the lowest lewels of burnout only took an
average of 1.4 sick days and only B% had an intarest in
switching careers. Role ambiguity accounted for the most
variance in personal accomplishment. Teachers who had
taught in self-contained classrooms had higher levels on 211
three scales of the MEI than resource room teachars.
Overall, the teachers ware experiencing mode-ate lavals of
burnott (Bradfield & Fones, 1985). Special education
phtysical educaltors have also been shown to show presance of
Lurnout. Twenty-seven spacial phyeical educators were given
the MBI, Emotional exhaustion and depersonalization scales
ware found to ha present apd correlataed to the amount of
physical activity the students required, the type of
handieap Lhey had, and the amount of students in one class
(DaPapa, Franch, & Lavay, 1985).

A number of studias have also focused on tha population
of the children that teachaers work with and its effect on
burnout. Johnson and Gold performed a study to evaluate the

frequency and intansity <f burnout of teachars of the mildly

18



handicapped. The MBI was handed out to Learning disability
teachers, teachers of the educable mentally retardad, and
teachers of the emolionally disturbed. Teachers of the

emal ionally disturbad had the highest F ratics in fregquency
{8.54) and intensity (5-45) of emotional exhaustion and
depersonalization. They also had the lowest F ratios of
personal accomplishment. Mala teachers were found to feel
"depersconalized" more often than female iteachers and felt as
though they had poor role classification {Johpson, Gold, &
Enappar, 1884). Behavior disordered children, again have
been shown Lo play a major role in aspecial educator's
gtress. A& modal of burncut among these teachers has becn
degcribed in a journal article. The article stares that
teschers of emotionally or behaviorally disturbed children
Are at a greater risk of hurnout. It is a cyela in which
children react to stress in the home and in school, which
results in the teacher reacting emotionally, which creates a
vicious circle. The factor which contributed o bhurnoub was
changas in negative behaviors took a very long time and
teachers received no positive feedback despite their
exhaustive efforts. Teachers get little support when they
bacome so negative towards their carsers and, therafore,
they avantually feel alone. Tha teacher loses the ability
to achieve a balance between reality and their axpaclations
for thea ¢hild. The result is faelings of hopalessness,
hostility, dapreasion and anger (Zabel, Boomer, & King,

1984).
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One unigque study focused on learned-helplessness and
the phenomenon of burnout in the teaching profession., 'Fhe
study discussed burnout and how learned-helplessness occurs
among special education teachers. Learned-helplessness
occurs when a person is in an environment for a long peried
of time in which they have no control over what happens no
matter what action they take. Teachers who have learned
helplessness lose their sense of self-asteem, become
depressed, and give up their efforts to try and make a
change in their surroundings. Special educators are
subjected to experiences bevond their control almost every
day. Student progress is very slow, if any, and many
children have very difficult behaviors and caanot always be
controlled. In addition, the field of special education ig
always changing, which threatens teachers' security of their

posifions [Sreer & Wethered, 1984).

PREVALENCE OF BURNOUT & SPECTAL EDUCATORS

The last group of studies focuses on surveys that have
been done to show the prevalence of burnout among special
educaters. 'The Teacher Stress Inventory was given to 365
special education teachers in Conpecticut. Data indicated
87.1% of the teachers had modarate levels of stress, and
45.6% had very high levels of stress. Sick days ware taken
due to stress by 49.3% of the teachers. Teachers who were

burned out suffered from emotiaonal manifestations, such as

24



feeling pressured and anxious all of the time, Behavioral
symptoms included sleeping more often, defansive attitude
towards others, and dealing with students on a more formal
level (Fimian & Sontoro, 1883). The Response to
Environmental Stressors was a different inventory used in a
survey to assess stress and burnout among 135 learning
disability teachers, teachers of behavior disorders, and
teachers of educable mentally retarded sztuderts. Al though
nene of the 66 items were identified as significant cauges
of stress, 6§ were rated relatively high. The six factors
were: "fear of a lawsuit, poor acceptance of special
students by regular aducation teachers, poor administrative
Support, poor psychological services, disputes over student
placement, and lack of motivation in students" (Johnson,
Gold, & Vickers, 1982, p.555). One last finding indicated
that teachers of students with behawvior disorders feared
violent attacks and threats by their students (Johnson,
Gold, & Vickers, 1982). 2 study done by Cooper looked at
the role of age, grade level, and the classification of
students in relation to special educator atress and burncut.
Epacial education teachers of learning disabilities,
educabie and trainable mental retardation, emotionally
disturbed, and visually and hearing impaired were given a
questionnaire on demographics and an MBI. Qverall, teachersg
of the emotionally disturbed had the highest levels of
stress and burnout. Junior high teachers scored the highest

o burnout levels of emoticnal exhaustion and
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geparzonalization and the lowest on personal accomplishment.
Lack of sypport by parents and sdministrators had
significanlt correlations with burnout (Cooper, 1995). An
additional study lockad at sex roles as a possible predictor
of being at risk for burnoub. Many jobs in Lhe helping
professions require one *o be assertive, yvet caring and
afipagthetic at the same time. An androgynous personality has
baan considarved the perfect type of personality in Lhese
types of jobs, Therefore, 78 famale special educators were
given the MBI to measura burnout, the Hoppook Job
Satisfaction Blank #5 to maasure jab salisfacticn, and +the
Bam Sex Role Tnventory to assess the tgachers seX role. The
androgynous group of teachers who displayed both femipine
ind masculine characteriatics af their peraaralities had the
lowest stress lavels and the highest job satisfaction
scores. The study did show a relationship betwasn sex rales
and the leval pf burnout in spacial education teachers which
may help in future prevention of burnout in the field

(Eichinger, 18%1).

BURNOTIT & RECULAR EDICATORS

In clesing, there have bean studies which have shown
burnout to be pregent in regular education teachers. Two
studies exhibit burnout, yet Lhe factars which contributa to
their burnout were gquite different than factors among

spacial educators, In Colopado, 223 reqular education
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teachars were given the Teacher Stress Reaction Inventory.
The factors listed most often as causes of burnout in
teachars were time managament, problems with Lhe curriculum,
and class s3ize (French, 19%1). The MBI was usad in a study
wilh regular educalion teschers in order to assesc tha
presance of stress and burnout among their staff over a
period of Lime. The second analysis of the second inventory
that was administered showad a regression in work attitude,
and emotional and physical factors. Burnout developed in
regqular education teachers as well pver time (Burks &
Greenglass, 1995), Therefore, burnout does exist in regular

education, but due to (ifferent external influences.

ATTRITLON

An area of interest in burnout and speclial edvcetion
has been the high attrition rates in the speciml educabion
field. These high rates support studies which claim spacial
educator's high incidencas of burnout. Next to bilingual
education, special educators are the second most neaded
professionals, as shown by the shortage rates across the
country {Brownell & Smith, 1993). Brofenbrennar has
proposed an ecological model which focuses on factors in the
environment that play a role in high attrition rates.

First, the microsystem, or classroom, if too difficull to
handle with too many behavior problems and different

laarning abilities could lead to burnout. The mesosystem,
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ar administration, which does not provide adequate support
could lead te burnmout. The exosystem, or laws made by the
governmenl, which constantly change in specizl eduration,
causes less job security which could lead to burnout.
Finally, the macrosystem, or value system of the school, if
not supported by parents and regular educateors, could lead
to burnout (Brownell & Smith, 1993). A study performed in
Florida used phone interviews of special educators whe had
laft their professions to find out more about why the
attritioen rate wes so high. Ninety-six individuals were
interviewsd and most stated that they left special education
ta go inte reqular education. The leading reasons given for
leaving special education were: poor support from
supervisors, hehavior problems, no help, no materials, and
lack of control (Brownell, Smith, Miller Mcrnellis, & Landry,
1995). In 1991, the office of Special Education and
Rehabilit{ation Bervices stated that it was in need of 28,000
special education teachers. A longitudinal study was done
in Michigan and North Carclina on 6,600 teachers from 1872-
1883. Twelve percent of the teachers were most likely to
leave their profession after their first vear of teaching.
The percentage dropped to only five percent if the teachers
made it to their eighth year. Teachers under the age of
thirty were found to be twice as likely teo leave the field
than older teachers. Teachers of the hearing and vision
impaired were the most likely to leave the profession with

teachers of emotionally disturbed second and teachers of
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wenlally retarded third. Experience tends to play a major
role in the high attrition rates of special sducators
{Singer, 1992},

There are additional reasons given in studies for the
high attrition rates of special educators, According to the
Nationai Data Base, special educators have & 7.3% attrition
rate as oppased to regular educators who have a 5,3%
atirition rate. A critigue done in 1992 states a numbar of
raasong for the high attrition rates which are similar to
tactors related to burnout. Special educaticors leave bacause
af: little preparation time, special education students with
difficult learning and behavior problems, large classrooms,
poor suppori, no control over the dacisions in school, and
last, poor salary (Brownell & Smith, 1992). B study done in
Florida askad 76 ex-speécial educators why thay lafi (he
field. Forty-one parcant said Lhey left due to stress and
fifty percent said that they would not encourage their
children to go inle special education. Forty-three percent
had gone into regular education (Platt & Olson, 1990), One
sludy was performed in ARlaska due Lo high attrition rates in
that area. Four hundred and cighty-four special educators
responded to a survey on why teachers leave spacial
educiion. The responses were:! 71% Loo much paperwork, 64%
too many studenis in one class and, 48B% too much stress
(Schnorr, 1995). Atirition rates in special
education have been sald to occur to certain personality

types, such as friendly, empathetic, and motivated
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individuals (Greer & Greer, 1992). ThoSe who view these
personality types as high risk state that these new teachers
need to find some type of balance by helping the children
and being understanding. While doing this they cannot allow
themselves to become to close to the children. (Greer &
Greer, 1992). The last study focuses on attrition in
regular education. The study looked at "withdrawal
cognition”, (when one has thought about changing one's
career) of 350 students who were student teaching, The
study showed that poor job satisfaction, status, autonomy,
and compeiency were directly correlated with career
withdrawal (Lan, Foong, & Moo, 1995). These factors have

Ieen mentioned as factors of burnout.

SPECIAL EDUCATORS & REGULAR EDUCATORS

The last secticon of the litarature review focuses on
four specific studies which have compared stress and burnout
levels of both special educators and general educators. The
Tirst study that was performed had researchers administer a
questionnaire on attitudes of teaching, future plans,
physical and mental problems, and burnout. One hundred and
five reqular and special educators filled out the
gquestionnaire. There were no physical or mental problems
reported, However, both groups of teachers complainsd about
their salary, behavior problems of the children, lingering

thoughts of work at home, and stated that most teachers will
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become burned out eventually. Special education teachers
felt as though they experienced higher levels of burnout due
to "reg tepe" (Barner, 1982). The next study had
researchers hand out a guestionnaire which contaiped parts
of the MBI tc 218 general educators, 111 educatorse of the
moderately retarded, and 133 educators of the mildly
retarded. Burprisingly, general educators felt as though
they were, "less successful and competent and were more
detached with their students" (Beck & Garguilo, i983). The
following study exhibited different rates of burnout between
general educators and special educators at different grade
ievels. The Beck Depression Inventory, Coopersmith Self-
Esteem Inventory, and the Staff Burnmout Scale faor Mental
Health Professionals were given to 59 regular educators and
33 special educators in elementary and secondary levels.
Burnout ratios were significant. General education teachers
at the secondary level experienced higher lesvels of burnout
than special educators at the secondary level with F ratios
of B81.90 for women and 89.50 for mepn. Special educators at
the elementary level experienced higher levels of burnout
than general educators with F ratios of 92.00 for women and
89.20 for the men (Beer & Beer, 1992). 'The next study found
no difference of job stress between special educators and
regular educators. A 36 item Stress profile was given to 10
special educators and 10 general educators. There were na
significant differences found on sources of stress or how

teachers dealt with this stress (Sutton, Geoffrey, &

27



Huberty, 1984). The final atudy compared teachers of the
mentally retarded and nonmentally retarded handicapped
students (LD, BD, ED). Teachers experienced stress due to
different stressors. Teachers of the mentally retarded
experienced more stress due tge behavior problems with
students and little support from supervisors. Teachers of
the nonmentally retarded handicapped students experienced
more stress due te lack of time tao Prepare, large
classrooms, and low salaries (Fimian, 1983).

In summary, there has been guite an extensive amount Of
research that has indicated that dangerous levels of burncut
exist among special educators. The studies thet have
focused on the high attrition rates have supported tha
research on the existence of burnout in the field., Specific
studies on burnout rates between general educators and
special educators are sparse and inconsistant. The purpose
of this study i= to bring out more consistens and conclusive
data on the levels of burnout of spacial educators as

opposed to general educators,
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CHAPTER 17171

DESIGN OF sSTUDY

JAMDLE

The semple of Lhis study consists of 20 teachers of the
handicappad and 20 teachers of regqular educetion. Thirteen
of the 20 special educators teach children with moderate
levels of mantal retardation in a small pPrivale school. The
remaining seven sSpecial educators teach childran with
multipla handicaps in another private school. The total
number of Leachers who teach are; primary 7, elementary 5,
middie 3, and secondary grade levels 5. ATl teachars are
white and halween tha ages of 25-52, Thera are only 4
teachers under the age of 3(. Thare are a tatal of is
temala and Z male. ¥Four teachers have a maximum of & MA
adyucation level and sixteen have a mexzimum of a BaA education
laval, Five teachers have been teaching less than § years.
The remaining 15 teachers have heen teaching longer than 8
years. The total number of studenis in a classroom ranges
from 3-12. The two private gpacial aducation schools are
located in Cloucasler County, southern New Jersay.

The 20 regular aducators teach in a regular public
education school district teaching children in the general
education system. The number of teachers who complated the

gurvey who teach in each grade leval are- Y grammar schaool
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ieval, & junior high level, and 3 senior high level, &
total of 18 teachers are white, 1 Asian, and 1 Hispanic,

All teachars are betwaan Lhe ages of 26-57. Thers are a
total of 13 females and 7 males. Five teachers have a
maximum of a MA education level and 15 have a maximum of a
BA educalion level. Twelve teachars have bezn taaching for
mora than 8 years and the remaining 8 have bezen taaching for
less. Fifteen teachers have more than 285 students. The 3

schools are in the same district located in “lourester

County, Naw Jersey,
MEASURES

The survey used to measure levels of burpnout is the
Masiach Burnou{ Inventory, FEducators Survey. The survey was
developed by Christina Maslach and Susan E. Jackson. The
test is publishad by Consulting Paychologists Press, Inc.
The zurvey consists of three subscales and a total of 22
items which measgure each of the three aspects of burnout.
The subscales ara: emobional exhausation (EE},
depersonalization (Dp), and personal accomplishment (PA).
The emotional ezhaustion subscale measuras feslings of being
amotionally drained from onza's work. The deparsonalization
subscale measures a oold, uncaring, and distant attitude
towards those with whom one works. The perscnal
aﬂsﬂmplishﬁent subgcale measures one's feelings of

accomplishment in one's work. Participants answer a Likert
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type scale on their feelings towards the statements which
ranges irom 0-6. The inventory takes 5-10 minutes to

complete.

Tabla 3.1

Likert Scale

O-Never

1-A few times a year or less
2-Cnce a month or less

3=A few times a manth

d—-once a week

-4 few times g weak

6-everyday

Each subscale is scored as a high, moderate, or low level of
burnout according to normative samples of burncut aon
educalore,

The Maslach Burnout InvenkLory seems to ba a rairly
reliablae and valid measure of burnoul, Relizbility
coefficients for the subscales are: .90 (GE), .79 (Dpl. &

-71 (PA), A= you can saa, coefficients range from very high
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to fair. 1In addition to reliability, the survey has been
tested in terms of convergent and discriminant validity. To
measure convergent validity, scores from the MBI were
compared to ratings by people who were vary close to the
participants of a2 study. Forty co-workers were asked to
rate each other on emotional exhaustion and rhysical
fatigue. Correlations between the personal ratings and the
MBI scores were found to be significantly correlated on two
subscales. The subscale {EE)} had a correlation of .42 at
the .Cl level. Subscale (Dp) was .55 at the .00l level. An
additional study was done by comparing housewives ratings of
their husbands (policemen) to their MBI scores. The
subscale (EE) correlations with wives ratings were ,34
anyry, .27 tense, .20 physically exhausted, and .25
complaining at the .001 level. Policemen who were rated as
happy and full of pride had correlations with (PA) of .25
happy, and .24 work = pride at the .01 level.

The size of one's caseload is an area which is said to
pilay a part in burnont. Studies have been done which have
compared subscale scores on the MBI and workload sizes,
Physicians who have large caselcads and do not take part in
other roles had significant correlations with MBT subscales.
Correlations between high levels of (EE) and more direct
contact were .31 at the .05 level., and less teaching -.26
at the ,03 level. BSocial service workers and mental health
workers ware given a job diagnostic survey and the MRT.

Bcores that were high on the job diagnostic EUIFVEeY
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corralated as predicted with very low scores on (EE)] and
{Dp) subscales and high scores op (PA). On Lhe (EE)
subscale, thare was 8 negative correlation batween less
ifeadback from johs and (EE)-.24 at the .05 lewvel. This
tactor also had a strong negativa correlation with the (Dp)
scale ~.44 at the .001 lavel, Finally, mare feedback from
the job correlated vary strongly with the (Pa) scale .38 at
the _GU0L leval.

An additional area which is evidence of convergent
validity is the hypothesis that people who sre burnad out
ate nal happy if they are given new opportunities on the
19b0. B8ecores on a growth salisfaction scale were negatively
correlatad with subscales {EE), (Pp), and positively
correlated with (PA). Less growth satisfaction had a
correlation of -.324 at the .001 level (EE) and -.47 alt +the
001 leve] (Dp). More growth satisfaction had a
corralation of .41 at the .001 level [PA). The npext study
done was basad on the ides that the less information a
perzon has about their job the more hurned out they will he.
Factors such as less knowledge of results was, -,31 at the
.01 lewvel (FE], and -.31 at the.Q)l level (Dp). More
knowledge of resulta was .20 at the .05 level (PA).

Burned out individuals usually exprass a desire tao
leave their jobs, which is anothar factor used to test Lhe
survey's convergent validity. Polica officers with high
levels of burnout whe took the MBI, had high predictive

vallidity R(6,315)=.68 at the .001 level. In addition,
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burned out keople do not seem to relats well tao others.
Ratings by co-workers of heallh care workers had strong
vorrelations with MBI scores. Poor co-worker satisfaction
had a ecorrelation of -.16 at the .05 level [FE), and -.41
at the .001 level (Dp}, and high co-worker satisfactian
had a correlation of 40 at the .001 leval fpaj.

Last, the theorv that individuals who are burned out:
have problems with their relalions with their family and
friends was tesied in comparison to the MBI. Policemen who
have reported bacoming angry with their family often had
correlation gcoras of .16 at the .05 lavel (EE) and fawer
friends .22 at the.01 level (Dp) and finally, felt children
were amotionaily closa to them , 38 al. the 001 lLevel (PA).
A1l of these studies show evidence that the survey does
Mazsure aspects of burnout.

The Maslach Burnout Inventory has been tagted for
discriminant validity as well. BScores on the MET were
comparad to scares of the JD& General job salisfaction scale
of mental health and social service workers. Job
satisfaction had a Ffair Degative correlatinn with
depersonslization r=-.22 at the 102 level and emotional
exhaustion r=-.22 al the .05 leval, and a positive
Correlation with personal accomplishment r=.17 at the .06
level (Maslach, Jackson, & Laiter, 1996). Hypotheses on why
correlations were so low were the, "sacigl defdirability
responze set” in which people respond to how the status quo

Teels a sucecesafyl Person should answar {Maslach, Jackson, &
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Laiter, 1996).

DESIGN

The design of this study uses a between-subjects
approach that will compare the lewvels of burnout hetween the
special educators group and the regular educators group.

The study consists of a single independent variable
(presence of handicap among children). The study consiste
of a single dependent variable (burnout score} which has
three levels: emotional exhaustion, depersonalization, and
personal accomplishment. A comparison of the mean scores
between-groups is done through three two-tailegd t-tests.
One t-test is performed for each level of the depandent

variable,

TESTABLE HYPOTHRSIS

Null Hypothesis: Teachers who work with mentally and

physically handicapped children will not have a higher
incidence of burngut than teachers who work with normal

children.

Alternate Hypothesis: Teachers who work with mentally and

physically handicapped children will have a kigher incidence

of burncut than teachers who work with normal chifldren.
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ANALYRTS

Three two-tailed t-teste are ysed to analyze data,
Maan scores on the three lavaels of the depandent variable
(burnout lavel) for the two groups are compared betwaen-
subjects. It is hypothesgized that the special sducator's
group will have higher levels of burnout than the reqularc

educator's group.

SUMMARY

The Maslach Burnout loventory i1s a reliable, wvalid
measura of "burnout" in the education field. It iz an
appropriate measure Lo use to assess Lhe levals of burnaut
between the two groups of educaters. The design of this
study iz very basic and works well with the gamplas and
measures being used. The two-tailed t-test tatween-subjects
dasign gives very clear and vallid resulis. EBEurrout scores
of amnoiional exhaustion, depersonalization, and parsonal
accomplishment are compared between the two groups of

aducators.
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CHAPTER IV

ANALYSIS OF RESULTS

FESTATEMENT OF HYPOTHESIS

Teachers who work with mentally and physically handicapped
children will have a higher incidence of burnout than

teachaers whe work with normal children,

STATEMENTS OF SIGNIFICANCE

Three independent t-tests were performed to measure the
differances of burnout levels between group 1, the regular
educators and group 2, the special educators. Although the
MBI is designed to measure the dependent variable, burnout,
the dependent variable has three levels which are measured
by three subscales. Three t-tests were done tc calculate
three seaparate scores for the three separate subscales of

the MBI: (EE), (DP), & (PA).

Emoticnal Exhsustion [(EE)

The emotional exhaustion subscale displays no
significant difference between the levels of burnout for
group 1, regular educators, as opposed to group 2, special
educators. The analysis of data fails to reject the null
hypothesis on the (EE) level of the dependent variable of

burnout, +(38)=-.27, p>.786.
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Table 4.1(EE)

teachers Mean ED
Croup 1 20 14,6500 5.2049
Group 2 20 15_.50Q00 12,429

Depersonalization (Dp)

The depersonalization subscale displays significantly
higher levels of burnout for group 1, regular educators, as
cpposed to group 2, special educators. Although there is a
significant difference between the two groups, the analysis
of data fails to reject the null hypothasis on the (Dp)
level of the dependent variable of burnout. The
significance of the data shows significantly higher scores
in the opposite direction than was hypothesized, t(38)=3.4809,
p<.001, Group 2, special educators were hypothesized to
have higher burnout scores for the (Dp) scale, however, data

shows group 1, regular educators, had higher burnout scores.
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Table 4.2({Dp)

teachers Mean =D
Group 1 20 4 _8000 3.156
Group 2 20 1.5500 2.350

Personal Accomplishment

The personal accomplishment subscale displays no
significant differences between the levels of burnout of
group l, regular educators and group 2, special educators,
The analysis of data fails to reject the null hypothaesis on

the {PA) level of the dependent variable of burnout, t{38)=-

+43, p=.670.
Table 4.3(PA)}
teachers Mean 8D
Group 1 20 38.8000 6.787
Group 2 20 39.7000 6.441
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The special educators and the regular educators scored

lew onn all three subscales of the MBI. Thers are three cut-

gff points on each subscale which tlassify the participant

as having low, moderate, or high levels of burnout. The

(EE} subscale cut-off points are: High 27>, moderate 17-26,

& low 0-16. Group 1, regular educators scored in the low

range with an average score of 14.65. Group 2, the special
educators scored borderline between low and moderate ranges
with an average score of 15.50. The {Dp) subscale cut-off

points are: High 14>, moderate 9-13, low 0~B. Group 1,

reguiar educators, scored in the low range with an average
score of 4.30. Group 2, the special educators, scored very
low with an average score of 1.535. The (PA) subscale is
measured opposite the {(EE) & (Dp) scales. Lower scoras on
the (PA) &cale correspond with higher levels of burnout.

The [PA) subscale cut-off peoints are: High 0-30, moderate

31-36, low 37>. Group 1, regular educators, scored in the

high range with an Average score of 38.80, therefcre, they
scored low levels of burnout. Group 2, the special
educators, scored in the high range with an average score of

39.70, therefore, alsc scoring low levels of burnout.
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SUMMARY

The study performed failed to reject the null
hypothesis on all three levels of the dependent variable,
burnout. An interesting finding occured on the (Dp]
subscale of the data. Group 1, regular educators, had
significantly higher lewvels of burnout than the group 2,
special educators. This finding was in direct contrast to
the hypothesized cutcome. However, even though differences
between groups on the (EE) subscale were not significant,
group 2, special educators, d4id have higher levels of
burnout than group 1, regular educators. The (PA) subscale
had no significant differences between the two groups. All
three subscales for both groups showed only iLow levels of
burnout among the teachers. The (FE) subscale score of
15.50 for group 2, special educators, was the only score

borderline low/moderate level of burnout.
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CHAPTER V

SUMMARY AND CONCLUSIONS

SUMMARY

The purpose of this study was to determine if teachers
who work in special education schools have a higher
incidence of burnout than teachers who work in regular
education schools. The need for investigetion into this
area has been supported through a great deal of research
already done ¢n the high rates of burnout among special
education teachers. Teachers in special aducation have been
shown to experience great levels of burnout due to the
students having s8¢ many social, emotional, physical, and
caognitive problems. All of these problems need to be
addressed by the special educator. 1In addition, a number of
studies have shown high levels of burnout amcng special
eductors due to, behavior problems, aggression of students,
lack of preparation time, poor adminstrative help, large
classrooms, and developing IEP's. The high attrition rate
of the special education field alsc supports the high
incidence of burncut among the profession. 2dditional
research in this area hopefully will initiate special
schools to detect burnout and implement coping techniques in
order to combat it's negative effects not only on the

fteachers, but their students as well.
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The Maslach Burnout Inventory Educator's SUrvey was

administered to two groups of educators. Group 1, were 20

regular educators in & small school district in southern,

New Jersey who taught lavals k-

educators from 2 small privata
south, New Jersey. The survey
(Op), & (PA} which gives three
the overall dependent variable
participant. The three scores
caloulated by three two-tailed

was aypothesized that teachers

12. Group 2, were 20 special
gpecial education schools in
has three subscales; (ER),
individual scores to measure
ot burnout for each

ot tha three subscales wara
t-tests betwesn-gubjects. It

who work with mentally and

physically handicapped children will have a higher incidence

of Burnout than teachers who work with pormal children.

CONCLITSTONS

The atudy performed failed to reject +the null

hypothesis on all threa levels

burnout.

of the dapendent variable,

1.The (Dp) subscale dieplayed significantly higher lavela of

burncut for group 1, regular

However, the null hypothasis

educators.

cannot be rejectsad since the

findings are in direct contrast to the hypothesis, that

gqroup £, spacial educators would have higher burnout

lavals,

Z.The (EE} subsicale displaved no significant differences

bulween the levels of burnout for the two groups.
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Altihough, group 2, special educators, did have a higher
mean score for (EE) than group 1, reqular educators.
3.The (PA) subscale displayed no siqnificant differences
between the levels of burnout between the wo groups.
4.A11 scores fell in the low range of burnouft. The (EE)
average for group 2, special educators, was the only score

which was borderline low/moderate.

DISCUSSION

The results of this study do not uphold the previous
research done on the presence of high levels of burnout
among special educators. BAll three subscales showed only
low levels of burnout among both groups. The reguiar
educators scored even higher than the special educator's on
the (Dp) subscale. A number of demographic wvariables may
have played a role in the resuvlts of the study. The
location of all four schools were in one fairly small county
of South Jersey. This area may not have been
representative of the overall population. There was an
overwhelming number of female teachers 18 as opposed to male
2 in the special educatien school. The ratio of males in
the regular education schools was much more representative
€. According to Banks & Necco, the age of a teacher has
been shown to play a major role in levels of burncut. Older
teachers have scored the lowest on burnout scales due to

possibly their ability to be more mature in psychosocial
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situations (19%0). Another study which focused on ettrition
and special educators found that teachers under thirty were
twice as likely to leave the special aducation profession as
those teachers over thirty (Singer, 1992). The two studies
just discussed support the low burnout scores of the special
education teachers. Only 4 teachers out of 20 were under
the age of 30 in group 2, special educators. The number of
teachers over 40 were 12 out of 20. Perhaps group 1,
regular educators, had significantly higher burnout =scores
onn the (Dp) scale due to 8 teachers under the age of 30,

The awount of years of teaching experience has alsoc been
shown to play a role in burnout. According to Singer, 12%
of special education teachers are most likely to leave the
profession after their first year of teaching, vet the rate
drops to 3% if the teachers make it to 8§ years of teaching.
Fifteen teachers out of 20 have been teaching for over 8
yaars which again supports the low burnout scores.

The face walidity of the Maslach Burnout Inventory may
have played a role in the low levels of burnaut amnonyg the
special educators. Examples of statements on the MBI can be
seen in table 3.1. A term referred to as, "zocial
desirability response set" may have biased +sacher's
responsaes. A response set is when people respond to
something according to how the status quo would feel a
successful person should answer. Many of the statements on
the MBI may be looked at negatively to those filling ocut the

survey. As a result, teachers may not have answered
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truthfully. The survay was handed out for teachers to fill
oul on their own time. Since Lhe study was nolt done in a
controlled setting, bhias may have occurred.

Tha average mean score for burnoupl levels (EE) for
group 2, special educators, was borderline low/moderate.
The wariance among the group of 20 teachars was very large.
scores ranged from 0-43. Three special aducators scored in
the high range on the (EE) subscale and 6§ scored in the
moderate range of burnout on the (EE) subscale, Although no
slgnificanca was found, hopefully more conclusive reaseaarch
will be dona to help teachers who [all in the moderakte and

high ranges of burnout.

IMPLICATIONS FOR FUTTIRE RESEARCH

Although the atudy did not show significant differancas
in burnout levels batween gpecial educators and reqular
educators, previous studies aupport the high incidence of
burnout which ezist in the special education field. In
order to contribute Lo the compilation of studies which show
the dangercus levels of hurnout that exists 2nd initizte
specizl educaton schools to take aclion to detect burnout
and jmplement coping technigques, a numbar of modifications
could improve this study to yield signiticant results.

One modification needed to ba made iz a larger sample
s#ize, A sample of only 20 regular educaltors and 20 special

educators wag used. The participants taught in schools
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located in one county of South Jersey. Twenty teachers from
five different counties in both five differenat public and
private special schools could be used to get a more
representative sample. The male/female ratio would also be
more representative with a larger sample. The age range of
teachars would consist of teachers of all agas as opposed to
the overwhelming number of teachers in the Praegsent study
over thirty. The age of a tsacher and his/her years of
teaching experience plays a major role in burnout levels as
mentioned earlier.

The second modification needed to be made is the
environment of the testing situation and the test itself.
Teachers filled out the survey on their owan time. A more
controlled environment may yield more significant results if
the researcher is there while participants fill out the
survey in a controlled setting in which individuals can
focus on the survey. The Maslach Burnout Inventary was also
too face valid. Therefore, many of the educators may not
have answered the survey truthfully. A diffsrent, less
obvious measure of burnout would work better in future
research in order to avoid, "social desirability response
gset."

Measures of burnout can also be used in the future by
not only researchers of sducation and psychology, but
administrators of schools as well. Frinicipels, social
workers, and schoel psychelogists, can all play an active

role in detecting burnout among staff membersz and setting up
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counseling sessions and coping techniques for teachers. If
these detection measures are used regularly, schools can
begin {0 combat the effects of burnout befors they begin

through preventative methods.
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Appendix A
High School Level

Regular Educator's handout

T0 ALL TEACHERS:

My name is Andrea Liddle and I am a graduate student at
Rowan College. I am presently working on my thesis for the
master’'s program in School Psychology. Some of you Ray
remember me. I atfended your Junior and Senior High and
graduated in 1990. I would like you to participate in my
study. The survey and demographic sheet in your packet
should take 5-10 pinutes to complete. The purpose of this
study is to discover how regular educators and special
educators view their careers and the individuals with whom
they werk. Additional information and directions are
present on the survey. Participation is voluntary and you
will Temain anonymous. All data cellected from thase
surveys and the organization in which they were collected,
will be held strictly confidential. If you decide to £ill
cut the survey, please return it to Dennis Weaver by
February 5, 1997. Thank you for your time. Your

participation will be greatly appreciated.

Thank vou,

Andrea Liddle



Appendix B

Elementary Regular Educator's Handout

TO ALL TEACHERS:

My name is Andres Liddile and I am a graduste student at
Rowan College. I am presently working on my thesis for the
naster's program in School Psychology. Some of you may
remember me. I attended your Elementary school from k-6th
grade. I would like you teo participate in my study. The
survey and demographic sheet in your packet should take 5-10
minutes to complete. The purpose of this study is to
discover how regular educators and special educators view
their careers and the individuals with whom they work.
Additional information and directions are present an the
survey. Participation is voluntary and you will remain
anonymous, All datas collected from these surveys and the
organization in which they were collected, will be held
strictly confidential. If you decide to fill out the
survey, please return it to Jane Liddle by February 5, 1997.
Thank you for your time. Your participation will ba greatly
appreciated.

Thank wvou,

Andrea Liddle



Appendix €

Special Educator's Handout K-12

TO ALL TEACHERS:

My name is Andree Liddle and I am a graduate student at
Rowan College. I am presently working on my thesis for the
master's program in School Psychology. I would like you to
participate in my study. The survey and democraphic sheet in
your packet should take 5-10 minutes to complete. The
purpese of this study is to discover how regular educators
and special educators view their caraars and the individuals
with whom they work. Additional information and directions
are present on the survey. Participation is wvoluntary and
vou will remain anonymous. All data collected from these
survevs and the organization in which they were collected,
will be held strictly confidential. If vou decide to fill
out the survey, please place it in the self-zddressed
stamped envelope and mail it to me by February 28t{h. Thank
vou for your time. Your participation will be greatly

appreciated.

Thank you,

Andrea Liddle



	A comparison of burnout levels between special educators and regular educators
	Recommended Citation

	PHONEMIC AWARE READ

